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PSYCHOLOGICAL APPROACHES TO THE ORGANIZATION OF FACILITATIVE
INTERACTION AT THE LESSONS OF ENGLISH

Abstract. In the article we showed, that facilitative interaction is based on the following
psychological approaches: finding specific features or individual personal characteristics that
contain essential qualities of a humanistic ideal; they are the person’s specific incarnations, in a
life itself can be identified and on this basis be studied, explored the conditions that contribute to
the formation of harmonious personalities and their inherent personal qualities (feelings, actions,
forms of communication and reflection); only within this paradigm ‘from the life to the ideal
person”’, which allows you to analyze ideal ideas in a real space. You can formulate real-life
theoretical ideas about a particular ideal, and simulate non-directive psychological and
pedagogical practice of reproducing this ideal through human development reality.

We believe that Behavioral Psychology has the aim primarily at controlling human

behavior, consciousness and personality. In such a way the individual becomes the object of the
research and manipulation, and his/her free personal choice is not taken into account. Hence the
traditional system of teaching based on a hierarchical structure: teacher guidance — pupil
subordination.
In the paradigm of Humanistic Psychology, we consider the work of a teacher in comparison with
the work of a psychotherapist who does not shape the personality, trying to create its form, but
helps the pupil to find something positive that already has a certain level of the development. The
teacher should be sensitive and receptive to the individual qualities and characteristics of a pupil.
Also, the teacher should fully accept the pupil’s personality and try to understand what kind of
person he/she is, what his/her inclinations are, what he/she is capable of, how he/she will develop.
If the teacher without any preconditions is quite positive about the pupil, rejoices in his/her success,
it minimizes the anxiety and fears of a pupil, his/her protective reactions and ensures the
development and self-actualization of his/her personality. Thus, every teacher should not only
unconditionally accept the student, but be congruent, empathically understand him/her as a person
and be able to explain himself/herself and his/her attitude to the student, so that he understands
exactly how he/she should behave to strive for self-development.

Certainly accepting the pupil, the teacher creates in the classroom a special psychological
climate of the acceptance of each other. The facilitator shares the group’s thoughts and feelings
without imposing their own beliefs on pupils; he/she does not cover himself/herself with a mask,
he/she openly expresses, demonstrates his/her feelings and thoughts, that is he/she is
himself/herself. These attitudes of the teacher-facilitator are also related to the change of his/her
thinking, values and a life in general. Facilitation guidelines also actualize the teacher’s thinking,
which can not be conditioned either by the improvement of skills or the introduction of modern
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technical teaching aids. Thus, the facilitative attitude, based on the restructuring of personal
attitudes and values of the teacher is realized in interpersonal communication with pupils and in
new methods and technologies of teaching.

We think, that the reform of education should be based on the restructuring of certain
personal attitudes of the teacher, which become explicit in the process of his/her interpersonal
interactions with students. Thus, K. Rogers identifies three main guidelines of the teacher-
facilitator. The first of them is described by the terms “truth” and “openness”, and involves the
teacher’s openness to their own thoughts and experiences, the ability to sincerely express and
broadcast them in the process of interpersonal communication with pupils. This attitude is seen as
an alternative to the typical, traditional attitude of the teacher to the implementation of a facilitator
of a role behavior.

The next, the second attitude of the teacher-facilitator is characterized by the terms
“acceptance”, “trust”, the inner, personal confidence of the teacher in the capabilities and abilities
of each pupil. In many aspects, this attitude coincides with what in the psychological and
pedagogical science is called “pedagogical optimism”, taking into account the positive qualities of
pupils.

The third attitude is described by the term “empathic understanding”. It is a kind of
teacher’s vision of the inner world and the behavior of each individual from his/her own position,
as if through his/her eyes. K. Rogers notes that the teacher-facilitator, communicating with his/her
pupils, is able to speak, “to walk in other people’s shoes”, to look through the eyes of children at
everything around, including himself/herself. This attitude is a purely alternative to the traditional
teacher’s “evaluative understanding”, such a type of understanding through evaluation in terms of
“attribution” to pupils of fixed evaluation clichés (fool, clever, coward, quiet, etc.).

Key words: facilitative interaction, empathic understanding, humanistic ideal, pedagogical
optimism, a special psychological climate of the acceptance of each other, interpersonal
communication.

Problem’s statement. Considering the peculiarities of the organization of facilitative
interaction at the educational process, American Humanistic Psychology, given the large number of
historical, political and cultural circumstances, managed to avoid the erroneous strategy based on
the alienation of the ideal from a general process of life. Thinking about the ideal of a harmonious
personality, American psychologists began to look for in a life itself, “here and now”. This principle
was in the background of facilitative interaction in general.

Analysis of recent researches and publications. Researches organized by G. Allport
(1998), C. Rogers (1983) and other scientists on the trends of self-actualization in the life and
professional activities of so-called facilitators have shown that “ideal” forms of personal
development and functioning can be studied as some very real cases. In this sense, in American
Humanistic Psychology, literally from the moment of its emergence, another general strategy was
implemented, which can be called a strategy “from life to the ideal”. This strategy is based on the
following psychological principles:

- finding specific features or individual personal characteristics that contain essential
qualities of a humanistic ideal; they are the person’s specific incarnations;

- in a life itself can be identified and on this basis be studied, explored the conditions
that contribute to the formation of harmonious personalities and their inherent personal qualities
(feelings, actions, forms of communication and reflection);

- only within this paradigm “from the life to the ideal person”, which allows us to
analyze ideal ideas in a real space. You can formulate real-life theoretical ideas about a particular
ideal, and simulate non-directive psychological and pedagogical practice of reproducing this ideal
through human development reality.

C. Rogers’ ideas on the importance of the process of facilitative learning, the role of the
teacher, his/her facilitative relationships with pupils were the basis for the humanization of
education abroad, and the main empirical research was provided in the 60-70’s. The results of the
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facilitation training, which involved thousands of teachers and tens of thousands of primary,
secondary and college schoolchildren in England and the United States, suggested that pupils’
personal development which also had been improved: their self-esteem had been improved,
cognitive abilities had been developed, which facilitated the improvement of physical and mental
health, performance and the activity of schoolchildren (Rogers, 1983). So, the aim of our article
was to show psychological approaches of effective facilitative interaction at the English lessons.

The results of the research and their discussion. Facilitative interaction at the English
lessons is a process of teaching organized on the basis of the tasks of a communicative nature. The
purpose of this training is to teach foreign language communication using a variety of tasks and
techniques. Recently, the terms “communicative learning” and “communicative oriented learning”
are gradually becoming synonymous (for comparison: communicative teaching, communicative-
oriented teaching, communicative approach for teaching languages) (Mykhalchuk & Ivashkevych,
2019).

The peculiarities of a communicative approach for teaching foreign languages are clearly
expressed in the provisions that reflect the essential laws of educational activity, serve as a direction
for constructing a theory of learning, a benchmark for the organization of educational activities.
These provisions acquire the status of the main, dominant principles of learning (Muxanpuyk &
Onypiesa, 2020).

In such a way we outline five main principles of facilitative interaction at the English
lesson, each of which is implemented in relations to one or another type of speech activity alike,
although, with some specificity.

The principle of speech-thinking activity, which involves such the organization of training,
when the pupil is constantly involved into the process of communication (with the teacher, other
pupils, the book, etc.). According to this principle, the content basis of communicative learning is
problematic. A pupil should not simulate, read, listen and perform a “speech act” during which
he/she listens, speaks, writes, reads.

The principle of individualization in the aspect of performing the leadership role of its
personal aspect as the main means of creating the motivation and activity of pupils, taking into
account their life experience, context of the activity, sphere of interests, emotional sphere and the
status of a particular individual in a team activity.

The principle of functionality, that provides the selection and the organization of a
minimized system of speech means, adequate communication, which could functionally replace the
entire system of communication. Similarly, this principle applies to reading (listening): texts that
collectively represent the sphere of communication to which students are trained. Functionality is
the basis for mastering the grammatical side of speech (speech samples) and lexical units.

Principle of situationality. It is understood as a mean of speech stimulation and as a
condition for the development of speech skills. At the same time under the ‘“situation” we
understand the system of interactions of the partners of communication, which is reflected in their
minds.

The principle of novelty, which covers the entire educational process: the content of the
material (texts, exercises), the conditions of training (organization of exercises), methods of
training, forms of organization of the educational process (types of classes), etc. This ensures the
maintenance of interests in the process of learning, the formation of speech skills capable for
transferring, the development of productivity and a dynamism of speech skills, the development of
the communicative functions of thinking.

The communicative method requires an open atmosphere of cooperation and active
participation of pupils into the process of their learning in the classroom. Key educational principles
of this method can be called communicative oriented language teaching methods. The last ones
were summed up by us in such a way:

Pupils are stimulated by their own cognitive processes. Pupils expect that they use their
mental abilities to perform problem-solving tasks which were contained into educational and
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methodical complexes of studying. It is anticipated that pupils will solve these problem tasks using
English. These may be games, riddles, quizzes.

Pupils are actively involved into the learning process. In order to learn a language
successfully, pupils have to take an active part in the learning process. Pupils should be encouraged
to ask numerous questions and provide the experiment with the language. So, we’ll quote from a
teacher who had found successful ways to interest students in the process of learning a language:
“Pupils do not treat English as a boring duty, it is a means of communication and entertainment for
them. They can provide any experiment with the language, as with something real, and not with
what appears only in books”.

Pupils are encouraged to express their thoughts, feelings and use their experience.

In order to teach pupils to speak English in classes they should be interested in it and create
opportunities for effective communication between them and with the teacher. Modern teaching and
learning complexes deal with much time and space for creating such kinds of opportunities.

We’ll show some examples of exercises for actualization of facilitative interaction at the
English lessons

I. (Open Doors SB1, p.37). Topic: Talking about permission.

Write true sentences:

At home I can ... but I cannot ... (watch TV until eleven o’clock, eat ice-cream for
breakfast, play loud music in my room).

You’ll choose!

At school we can ... but we can’t ... (play football, listen to pop music, use a dictionary at
the English lessons).

You’ll choose!

In order to consolidate the lexical-grammatical structures, in this case, the methods of
expressing the prohibition and permission took place in a realistic context. So, students are invited
to write sentences close to people’s experience.

I1. (Streetwise Intermediate SB, p.3) Talking point.

1. Think about your experiences of learning some skills, another foreign language, a musical
instrument, playing sport, etc. Firstly, prepare your own answers to these questions, and then
compare your answers with your partner.

a) What skill did you learn?

b) Where and when did you start?

¢) How did you learn? Did you have a book, a video, a teacher?

d) What are some of the things you remember most clearly?

e) How successful were you? Why?

2. Now share your experience with the class, and agree on the most successful ways of
learning a new skill.

Here the subject is the way of learning a language. Pupils are invited to share their
impressions of the various teaching methods that were the most effective ones for them. In this case,
a communicative approach has a double benefit: pupils do not only use English to convey real and
interesting information to one another and to a teacher, they can also discover new methods and
techniques for learning the language.

- Pupils are engaged into the process of learning activities that simulate or create real or
realistic situations.

Obviously in the most cases communication English in the classroom is largely artificial in
the sense that it can only mimic the communicative situations of a real life. For example, if the
pupils got to know each other at the beginning of the school year, then they do not need to do it
again. But in order to ensure sufficient practice, it is necessary to repeat such a task several times —
and in different circumstances.

Pupils in the class, as a rule, do not need to ask questions about how to go or go somewhere
in a certain direction, but they need to know how it is done in real life situations. Modern training

Bumyck 18, 2022. 36ipauk HaykoBuX npaip PJAY



TIcuxoJIorist: peaIbHICTD 1 TEPCIIEKTHBH 112

complexes offer many tasks that provide students with a great opportunity to understand the
practical functions of the English language and the conditions of their use.

Pupils are encouraged to work together. All communicatively oriented learning
environments are constantly encouraging pupils to work in pairs or groups in order to provide the
maximum amount of opportunities for mutual oral and written communication in English. In this
case, each pupil has more time to speak than if he/she answered only the teacher. Working in pairs
also allows students to practice speaking in a safe, relaxed context, without fear, which can
accompany the oral answer to the entire group. The activity in microgroups increases pupils’
motivation because it allows pupils to share ideas and help each other.

Pupils are encouraged to take any responsibility for their own learning and develop their
abilities to learn. The “Learn to Learn” section develops pupils’ learning skills. It is now an integral
part of the program of the best modern teaching and learning complexes. This makes pupils
themselves to appreciate how well they have studied the content of the section, and self-control tests
provide valuable information that pupils have learned well and what not very well.

Teacher performs various functions — informant, consultant (resource consultant),
observer (monitor) — at different stages of the lesson.

Each teacher has his/her own unique teaching style, but according to the principles of
communicatively oriented language teaching his/her role in the language class should be enough
flexible: the teacher must constantly lead and support pupils, but not always dominate them. The
role of the teacher as a carrier of information is necessary at any stage of the classroom, when
pupils need the initial data (for example, when studying new material); or when it is necessary to
provide explanations to the tasks; when it’s time to move from one stage to another and when to
correct mistakes. The role of an observer is the most important when pupils work independently or
in pairs or groups. During this stage, the teacher, moving from one micro-group to another one,
provides individual help to those people, who need it. The role of a teacher as a consultant is fully
realized when students work independently in pairs or groups and need any advice on the content of
the task or the availability of relevant information sources, for example, to work on the project.

All the above provisions can be supplemented by other features of communicative learning
using exclusive models, in which the focus of pupils’ attention is the content of the statement. A
special significance acquires the speech context, develops both literacy and a speed of utterance;
literacy includes, in addition to linguistic norm, a socio-cultural adequacy of pupils’ speech
behavior, encourages the personal content of learning, stimulates involuntary memorization.

There are also ways for the organization of training, centered on the pupil, on the
development of “moral-emotional and intellectual” pupil’s development, on the individual pace of
language learning, at the integrated lesson with the diversity of interpersonal relationships.

It also emphasizes the importance of interaction and cooperation between pupils, as well as
the speech task for the organization of communicative learning of the language.

It is considered necessary to take into account the psychological factors of existential-
communicative occupation, which includes respect for the pupil’s personality, acceptance of the
individual uniqueness of each participant in the educational process, the protection of the individual
from psychological trauma in the classroom, the preservation of personal autonomy of each person,
the development of interpersonal relationships.

Communicative tasks, according to methodologists, are indissociable from stimulation of
mental activities in various ways. Foreign language as a tool of knowledge in the conditions of
communicative-oriented learning is also a means of socio-cultural education.

The analysis of the methodologists’ presentation of the basic principles of communicative
learning allows us to clearly articulate the main conceptual principles regarding the use of the
method of facilitative interaction at the English lessons in the educational process, detailed in the
relevant principles.

Principle 1. The use of facilitative interaction at the English lessons is possible under the
conditions of the activity approach.
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1.1. The activity essence of communicative-oriented learning is carried out through activity
tasks. They are implemented with methodical techniques and form exercises.

1.2. Activity tasks for communicative oriented learning of a foreign language are based on
games, simulation and free communication.

1.3. The active essence of learning is realized in the situation “here and now”, that is the
process of foreign language thinking is carried out directly at the time of any speech
situation.

1.4. Activity essence of studying increases the importance of methodological organization of
the learning process. Almost every task can be performed in three stages: preparatory
one, executive stage and a final one.

1.5. The active essence of learning is realized in a humanistic, centered approach for
learning pupils.

Principle 2. The use of existential models of teaching foreign languages means the

development of pupils’ communicative competence.

2.1. The important component of communicative competence is the linguistic competence,
the willingness to use a foreign language as the instrument of speech and thought
activity.

2.2. A significant component of communicative competence is pragmatic competence,
readiness to convey communicative content in the context of communication.

2. 3. The necessary component of communicative competence is cognitive competence,
readiness for communicative and thoughtful activity.

2.4. A significant component of communicative competence is the informative competence,
the possession of the content of the subject of communication.

2.5. Communicative competence is formed in all kinds of speech activity - listening,
speaking, reading and writing, ensuring their implementation.

Principle 3. The use of facilitative interaction at the English lessons that is possible under

the conditions of the authentic process of pupils’ socialization.

3.1. Authentic communicative oriented learning of foreign languages is carried out using
the tasks of speech interaction.

3.2. Authentic communicative oriented learning of foreign languages is carried out with the
help of tasks that involve informational inequality of participants.

3.3. Authentic communicative oriented learning of foreign languages uses problematic
speech-thinking tasks.

3.4. Need as the organized role of communication.

3.5. Spontaneous foreign-language speech forms implicit knowledge that fundamentally
differs from explicit ones (Table 1).

Table 1
Characteristics of explicit and implicit knowledge
Explicit knowledge Implicit knowledge
Formulated Applied
Demonstrated Detected
Learn Are developing
Stable in shape Moving in shape
Stable in form Set by the goal
Reproduced Are being consumed
Require automatism Demand the creativity
In a less degree depends on implicit activity In a less degree depends on explicit
of a person knowledge
Restricted by the memory of pupils Pupils have limited cognitive capabilities
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According to the theory of linguistic relativity (I'ongapyk & Omnydpiea, 2018) we are
surrounded by our language as a prism, through which we look and know the world. This view will
be unequal among representatives of other nationalities, as evidenced by mythology, folklore,
language of symbols, proverbs, etc. It is clear that the main function of the language which is a
communicative one.

The motivation to study the second non-native language is the need to communicate in a
foreign language environment. The most important factor in the attractiveness of the language has
being studied is its status as the language of interethnic and international communication
(IsamkeBru & Komapminpeka, 2020).

With the transition to a communicative-oriented foreign language learning using existential
models, we can not but admit that culture becomes the center, not the periphery of attention, as it
was the case when it was considered as a system with formal features. The proper use of the
language in a social context requires from the pupil not only the knowledge of what “to say”, but
also “how” and “when” to say. And here, as it sounds paradoxical, we again refer to the ancient
meaning of the word “culture” — under such conditions we can talk about the cultivation of the
pupil’s soul. There is no doubt that the possession of two or more languages enriches a person not
only with the additional knowledge of other cultures, but also the ability to understand and to be
tolerate to the representatives of other countries. Europe (and the whole world) after the fall of the
Berlin Wall became completely different not only from the point of view of international politics,
but also about cultural diversity. “Globalization” and “Facilitative interaction” are such appropriate
terms of the economic and political expansion of superpowers in the UK, and at the same time,
regional, local sovereign formation is growing as a counteraction to globalization and facilitative
interaction. Under such conditions, “culture” becomes a very vague concept.

The new programs for general educational institutions emphasize the role of several
competences which are necessary for the formation of foreign communication competence. In our
opinion, the skills listed in the program should be supplemented, such as the interpretation of a
product of another culture, the explanation of its meaning and its correlation with a similar
phenomenon of its culture, the ability to guess, to analyze and to gain knowledge in the process of a
real communication, as well as the ability to evaluate critically the information having been
obtained and the phenomena of another culture on the basis of reasonable criteria.

Such skills, supported by linguistic means, allow not only to understand a different culture
but also to successfully present themselves in the context of a polylogue of modern languages and
cultures (Onufriieva & Ivashkevych, 2021).

In connection with the foregoing the training of the teacher of foreign languages must be
mastered by the English methodology of facilitative interaction:

a) the organization of intercultural exchange as an integral part of the educational process;

b) cross-cultural projects of different levels and nature;

c) use for these purposes of all the opportunities provided by the educational group, the
university, the region, Ukraine in the whole, near and far abroad for intercultural interaction;

d) identifying each pupils’ motivation to study linguistics and finding a way for real
communication.

Methodologists and educators have not yet definitively determined whether this is a new
phase of a communicative method using existential learning models, or a fundamentally new
methodological direction. But it is now clear that the specifics of the target and content aspects of
learning a foreign language in the context of the intercultural paradigm are due to the fact that as a
central element of the methodological model the pupil acts as a subject of the educational process
and as a subject of intercultural communication.

Conclusions and perspectives of further researches. We believe that Behavioral
Psychology has the aim primarily at controlling human behavior, consciousness and personality. In
such a way the individual becomes the object of the research and manipulation, and his/her free
personal choice is not taken into account. Hence the traditional system of teaching based on a
hierarchical structure: teacher guidance — pupil subordination.
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We consider the work of a teacher in comparison with the work of a psychotherapist who
does not shape the personality, trying to create its form, but helps the pupil to find something
positive that already has a certain level of the development. The teacher should be sensitive and
receptive to the individual qualities and characteristics of a pupil. Also, the teacher should fully
accept the pupil’s personality and try to understand what kind of person he/she is, what his/her
inclinations are, what he/she is capable of, how he/she will develop. If the teacher without any
preconditions is quite positive about the pupil, rejoices in his/her success, it minimizes the anxiety
and fears of a pupil, his/her protective reactions and ensures the development and self-actualization
of his/her personality. Thus, every teacher should not only unconditionally accept the student, but
be congruent, empathically understand him/her as a person and be able to explain himself/herself
and his/her attitude to the student, so that he understands exactly how he/she should behave to strive
for self-development.

Certainly accepting the pupil, the teacher creates in the classroom a special psychological
climate of the acceptance of each other. The facilitator shares the group’s thoughts and feelings
without imposing their own beliefs on pupils; he/she does not cover himself/herself with a mask,
he/she openly expresses, demonstrates his/her feelings and thoughts, that is he/she is
himself/herself. These attitudes of the teacher-facilitator are also related to the change of his/her
thinking, values and a life in general. Facilitation guidelines also actualize the teacher’s thinking,
which can not be conditioned either by the improvement of skills or the introduction of modern
technical teaching aids. Thus, the facilitative attitude, based on the restructuring of personal
attitudes and values of the teacher is realized in interpersonal communication with pupils and in
new methods and technologies of teaching.

We think, that the reform of education should be based on the restructuring of certain
personal attitudes of the teacher, which become explicit in the process of his/her interpersonal
interactions with students. Thus, K. Rogers identifies three main guidelines of the teacher-
facilitator. The first of them is described by the terms “truth” and “openness”, and involves the
teacher’s openness to their own thoughts and experiences, the ability to sincerely express and
broadcast them in the process of interpersonal communication with pupils. This attitude is seen as
an alternative to the typical, traditional attitude of the teacher to the implementation of a facilitator
of a role behavior.

The next, the second attitude of the teacher-facilitator is characterized by the terms
“acceptance”, “trust”, the inner, personal confidence of the teacher in the capabilities and abilities
of each pupil. In many aspects, this attitude coincides with what in the psychological and
pedagogical science is called “pedagogical optimism”, taking into account the positive qualities of
pupils.

The third attitude is described by the term “empathic understanding”. It is a kind of teacher’s
vision of the inner world and the behavior of each individual from his/her own position, as if
through his/her eyes. K. Rogers notes that the teacher-facilitator, communicating with his/her
pupils, is able to speak, “to walk in other people’s shoes”, to look through the eyes of children at
everything around, including himself/herself. This attitude is a purely alternative to the traditional
teacher’s “evaluative understanding”, such a type of understanding through evaluation in terms of
“attribution” to pupils of fixed evaluation clichés (fool, clever, coward, quiet, etc.).

In our further researches we’ll study how personally significant experience will influence
empathic and evaluative understanding at the English language lessons.
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Muxaabuyk Harauis

JIOKTOP TICUXOJIOTIYHUX HaYK, Ipodecop,

3aBiayBay Kadeapu IPaKTUKU aHTI1IChbKOT MOBU Ta
METOJIMKH BUKJIaJaHHS,

PiBHEHCHKOTO IepKAaBHOTO TYMaHITAPHOTO YHIBEPCUTETY

XynasueBa HaraJin

JIOKTOP TICHXOJIOTIYHUX HayK,

npodecop kadeapu 3araJbHOI ICUXOJIOTT Ta
MICUXOIarHOCTHKH,

PiBHEHCHKOTO IepKaBHOTO TYMaHITAPHOTO YHIBEPCUTETY
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HCHXOJIOTTYHI IMIJXOM 10 OPTAHI3ALIT ®ACHITATHBHOI B3AEMO/IT HA
YPOKAX AHIJIICHKOI MOBU

Anomauin. Y cmammi 06yno0 nokazawo, wo gacunimamusra 63aemoois 0a3yemvcs Ha
HACMYNHUX NCUXONO2IYHUX NIOX00AX: 3HAXOONCEHHs KOHKPEmHUX IHOU8idie abo OKpemux
0COOUCMICHUX NPOs6i6, AKI MICMAMb 8 COOI ICMOMHI XApaKmepucmuKy cyMaHicCmuyHo2o ioeany, €
1020 KOHKPEMHUMU BMINEHHAMU, 8 CAMOMY HCUMMI MOJICHA GUABUMU | HA OCHOBI Yb0O20 GUGHUMNU,
docnioumu ymosu, wo CHpusioms CMAHOBIEHHIO 2apPMOHIUHUX Ocobucmocmell i 61acmuux im
0COOUCMICHUX NPOsGI6 (NOUymmie, 6UUHKIS, (PopM CRIIKY8aHHs i pedhieKcii);, minbKu y medxcax yiei
napaouemu «8i0 icumms — 00 I0eanyy, AKa 00380JA€ NPOAHANIZY8AMU [0eanbHi VABIEHHS 8
PeanbHOMy NPOCMOPI, MONICHA CHOPMYIIOBAMU | PEeaTibHI 8 CAMOMY HCUMMI MeoPemUudHti Ysi81eHHs
wooo nesnoco ideany, I 3MO0enOBAMU HEOUPEKMUBHY NCUXOJI020-Ne0A202iUHy NPAKMUKY
8IOMBOPEHHSL Yb020 10eay ULIAXOM PO3GUMK)Y OMOYYIOYOL TH0OUHY OIICHOCI.

Mu ssadxcaemo, wo Oixegiopucmcbka NCUXOJIO2Isl CHPAMOBAHA, NepedyCiM, HA KOHMPOIb
noeedinku, cgioomocmi il ocobucmocmi n0Ounu. Tax, iHOUBI0 cmae 06 €KMoM OOCNIOHCEeHHS |
MAHInYI08anHs, a 1o2o 8LIbHULL 0cobUCmicHUll 8ubip He bepemwvcs 00 yeacu. 38i0cu — mpaouyiina
cucmema HABYAHHA, 3ACHOBAHA HA  IEPAPXIUHIN  CMPYKMYpi. KepieHUYymeo euumensi —
niONops0Ky8aHHSL YUHS.

B napaouemi eymamnicmuunoi ncuxonocii mu  pozenaoaemo pobomy euumens 3d
@DYHKYIOHAIbHUM NPUBHAYEHHAM AK pobomy ncuxomepanesma, sAKull He (opmye ocobucmicmo,
HAMA2aoyucb CMeopumu 1o2o popmy, a 00NoMazae yuHesi 3Haumu 8 cooi 0ewo no3umueHe, wo 8
HbOMY 8diCe MA€E NesHUll pigeHb po3sumKy. Buumento cnio 6ymu uymaueum i CHpULHAMAUBUM UJOO0
iHOUBIdyanvHux sIKocmeli ma eiacmugocmeti yunsa. Taxkooc euumento clio YiIKoSUmMo nputimamu
ocobucmicmo YuHA | HAMA2AMUCA 3p03yMimu, KO GiH € 0OUHOI0, SKI 1l020 CXUTbHOCMI, HA U0
8iH 30amuuil, Ak 6iH Oyde poszeusamucs. Axwjo euumenv 6Oe3 0yOb-AKUX NepedyMo8 00CUmb
NO3UMUBHO CMABUMbCA 00 VUHA, padi€ 1020 YCNixam, ye 3600umsv 00 MIHIMYMY 3AHENOKOEHHS i
cmpaxu  yyHs, U020 3aXUCHI peakyii 1 3abesneyye po3sUmMOK 1 CamMoakxmyanizayiro to2o
ocodoucmocmi. Omoice, KOHCHOMY Nedazo208i Ci0 He MiNbKU Oe3YMOBHO NPUUMAMU YYHs, ale Oymu
KOHZPYEeHMHUM, eMAAMIUHO PO3YyMImMuU 1020 K 0COOUCMICMb | 6MIiMU eKCniiKysamu cebe i c8oe
CMAGNeHHs 00 YUHA MAKUM YUHOM, W00 6iH 3pO3YMIi8, K came UoMy Cli0 cebe nosooumu, woo
npazHymu 00 camopo38UmMKY 61ACHOI 0coOucmocmi.

be3ymosHo nputimarouu yuus, euumens CMEOPIOE 8 KAACI 0COONUBULL NCUXONO2ITUHUL KAIMam
NPULIHAMMSL WKOJAPAMU 00UH 00HO020. Tledacoe-hacunimamop po30inae OymKu i nouymms epynu,
He Ha8’sA3VIouU YYHAM C80IX GIACHUX NEPEeKOHAHb, 6iH He 3aKPUBAEMbCSA MACKOH, GIOKPUMO
BUCTOBTIOE, OeMOHCMPYE C€80i noyymms I OyMKu, mobmo € camum coborw. L]i nacmanosnenns
guumens-ghacunimamopa maxkodic no8’s3aui 3i 3MIHOK U020 MUCIEHHSA, YiHHOcmeu | Oymms 8
yinomy. Dacunimamuui HACMAHOGIEHHSA MAKOIC AKMYANIZYIOMb MUCTEHHS GUUMEIIS, SKe He MOJICe
Oymu 3yM081eHO aHi 800CKOHANEHHAM YMIHb | HABUYOK, AHI 6NPOBAOINCEHHAM CYYACHUX MEXHIUHUX
3acobie Hasuanns. Omowce, ¢hacunimamuene HACMAHOBNEHHS, 3ACHOBAHe HA Nepedy0osi
0COOUCMICHUX HACMAHOBIEHb [ YIHHOCMel 64umesis, peani3yeEmvCs 6 MIdHCOCOOUCMICHOMY
CRINKYBAHHI 3 YUHAMU A 8 HOBUX MeMOOax ma mexHo102iax HA84UaHHS.

Ha nawe nepexonanus peghopma oceimu mae tpynmysamucsi Ha nepe6yoosi NnesHux
0COOUCMICHUX ~HACMAHOBNeHb  Yuumens, WO Cmawomes eKCHIiYumHuMy 6 npoyeci 1020
Midcocobucmicnoi 83aemo0ii 3 yuuamu. Taxk, mMu BUOKPEMIIOEMO MPU OCHOBHI HACMAHOBIEHHS.
suumens-gpacunimamopa. Ilepuie 3 HUX ONUCYEMBC MEPMIHAMU KICIMUHHICIbY § «BIOKPUMICbY, |
nepeobayae iOKpUmMicmos 8uumessi C80IM G1ACHUM OYMKAM I NePedCUBAHHAM, 30AMHICMb UUPO
supasicamu i mpaumciro8amu ix 8 MidcocoOuCmicHOMy CniiKy8anHi 3 yunamu. Lle nacmanoenenHs
PO32NA0AEMbCA  AK  AbMEPHAMUEA MUNOBOMY, MPAOUYIUHOMY HACMAHOBNEHHIO UUMeNs Ha
30IlICHEeHHS POIbOBOT NOBEOTHKU.

Hacmynne,  Opyce  nacmanoenenmna  euumena-gpacunimamopa  XapaxkmepusyemvCsl
MepMIHaMU «NPUUHAMMAY, «008ipay», A61€ c00010 SHYMPIWHIO, 0COOUCMICHY B6NEe8HEeHiCMb
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yuumensi 8 MOMCIUBOCMAX | 30i0HOCMAX KONHCHO20 YUHA. Y bazambox MOMEHmMAax ye HacmaHo8IeHHs.
30icaemvcs 3 MuM, WO YV GIMYUSHAHIL NCUXONI020-Ne0da20ciunill HAyyi NPUUHAMO HA3UBAMU
«Neoazo2iyHUM ONMUMISMOMY, YPAXYBAHHAM NO3ZUMUBHUX AKOCMEU 8UX0BAHYIE.

Tpeme nacmanoeneHus ONUCYEMbC MEPMIHOM «EMRAMIUHO20 PO3YMIHHAY, Ye — CBOEPIOHe
Oauenusn guumenem 6HYmMpIUHb020 C8IMY i NOBEOIHKU KONCHO20 OKPEMO20 VUHsL 3 11020 No3uyii, Hiou
uozo ouuma. K.Pooocepc 3a3nauae, wjo nedazo2-ghacunimamop, CRIIKVIOUUCb 31 C0IMU VUHAMU,
8MIE MAaK OU MOBUMU «XOOUMU 8 UYHCUX YEPEeBUKAX», NOOUBUMUCS oyuMa Oimell Ha 6ce HABKO0, 8
MoOMy Yucii — Ha camozco cebe. Lle nacmaHo8NenHs € CyMO ANbMEPHAMUBHUM MUNOBOMY Ol
MpaouyitiHo20 euumesss KOYIHHUM PO3YMIHHAMY», MOOMO PO3YMIHHIO 3A805KU OYIHYI 3 02150) HA
«MPUNUCYBAHHAY VUHAM (DIKCOBAHUX OYIHHUX Kaiule (OYypeHb, PO3YMHUYS, D0A2Y3, MUXOHS | M.N.).

Knrowuoei chosa: pacunimamuena 63aemo0is, emnamiiine po3yMiHHs, cyMaHICMu4Hul ioea,
neoazo2iuHutlL.  ONMUMI3M,  OCOOIUBUNL  NCUXONO2TYHULL  KAIMAmM NPUUHAMmMSA O0OUH O0OHOZO,
MidcocobucmicHe CniiKy8aHHs.

Cmamms naditiuna do pedaxyii. 1.05.2022 p.
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